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Miss B’s Revision Booklet
Name: ________________


About the Exam (Overview)

Paper 3 – Writing

Exam Date – Friday 8th May 2015 AM (2 hour exam)


· Question 1: Directed Writing
This is a directed writing task (which means you are told exactly what to write about and how to write), which is usually based on one text. You will be required to use and develop this information into another form. 

You may be asked to respond in a discursive/argumentative letter or article. 

This question is worth 25 marks: 15 marks will be awarded for writing and 10 marks will be awarded for reading. 250-300 words


· Question 2: Composition Task 
You will be offered two questions; two for description and two for narrative.  Writing to argue has been removed (as it is now more clearly included in question 1). 

You only need to complete ONE of these tasks, ensuring you choose the best task for you.

This question is worth 25 marks and will be marked entirely on your writing skills. This comprises of two different marks: a maximum of 12 marks will be available for style and accuracy; a maximum of 13 marks will be available for content and structure.  350-450 words.



[bookmark: _GoBack]You will be marked on the following skills:

Reading:
• R1 Demonstrate understanding of explicit meanings
• R2 Demonstrate understanding of implicit meanings and attitudes
• R3 Analyse, evaluate and develop facts, ideas and opinions

Writing:

• W1 Articulate experience and express what is thought, felt and imagined
• W2 Sequence facts, ideas and opinions
• W3 Understand and use a range of appropriate vocabulary
• W4 Use register appropriate to audience and context
• W5 Make accurate use of spelling, punctuation and grammar




Hints and Tips

Section 1 

· For this question, you will need to put yourself into role, and address your audience directly. The opening needs to introduce clearly the situation and purpose of the task, and will be rewarded if it puts the reader in the picture. 
· You need to be clear and often persuasive/argumentative in tasks like these, so imagining that you are addressing someone in front of you might help you to keep that in mind. Do not be overly casual though - this is a formal piece of writing. Even if it is for your peers in a school magazine, written language for publication is less colloquial than spoken language. 
· Your answer will not be in the same genre as the text(s), and should therefore be in a different style from it/them.
· You should try to use as many ideas from the passages as possible as they will all be relevant, but you will have to change the way you express them; all the material you use from the passages must be modified to suit the new genre. 
· Do not write as yourself unless you are specifically told to do so and keep in mind why you are writing – for example are you meant to be persuading someone or offering advice? 
· The recommended structure for the response will be offered in the wording of the question, and you should follow this. 
· There will be at least two factors to focus on – for example advantages and disadvantages. You will need to make two lists before you start in order to make sure you have enough material for both sides of the question. 
· The third element of this question is evaluation; you will have to decide which of the options is better, present reasons why you have formed this opinion and justify it. 
· Keep your focus on what the question is asking you to do. Do not get distracted by peripheral issues; for instance if you are asked how money should be spent, don’t discuss the fund-raising methods. 
· Make strong transitions between points/paragraphs e.g. ‘Yet another reason to support this proposal is...’ You need to link your ideas together logically so that if someone in real life was reading this response they would follow what you are saying step by step. 
· Though you cannot make up things which are not in the passages, you should try to use your own ideas in the way that you extend those of the passages, provided that they are ‘based on the reading material’. 
· The ending needs to be definite and provide an effective and satisfying conclusion to the piece. 

Section 2 - General

· It is essential that out of the four titles available you choose a question which you understand and which suits your writing abilities. 
· Though the two different genres (narrative and description) are marked according to the same mark scheme for Style and Accuracy, they are marked differently for Content and Structure. The three two genres are different from each other, so you need to be aware of the characteristics of each. 
· Whichever type of essay you choose, it should be planned first. If after 5 minutes you have managed to collect only a few ideas for your choice of title, switch to another one. The plan should contain between 6 and 10 points or ideas, which can be developed into paragraphs, if the essay is going to be of a suitable content and length. Aim for about 8 paragraphs and 400 words. 
· Openings to compositions are important as they either engage the reader or they don’t. Try to grab your reader’s attention from the start. 
· Take the opportunity to show off your range of vocabulary – find precise words to use and vary your choices. 

Descriptive compositions 

· It is difficult to write interesting descriptions, so make sure you do lots of practice beforehand (you can hand anything in to me). To write a strong descriptive answer you will need to use a wide range of vocabulary and even use imagery to engage reader interest. Unless the readers can see the picture they will not be able to relate to the experience. 
· You will need to use a variety of sentence structures. All forms of repetition should be avoided – unless you are deliberately using it carefully for effect. 
· You will need to evoke all five senses to create an environment and atmosphere, as well as details of size, shape and colour. Make colour precise, e.g. ‘scarlet’, ‘azure’, ‘off-white’, ‘bluish-grey’. 
· Try to avoid common, overused, vague, short and childish vocabulary, such as ‘nice’, ‘big’, ‘little’, ‘a lot of’, ‘good’, and ‘bad’. 
· Each noun probably needs one or more adjectives in front of it to give sufficient detail. 
· Don’t let your description become static – give structure and progression to your description e.g. moving towards or through something, such as a street market or busy shopping mall, or going through a period of time, an hour or a day for instance, and recording the changes. 
Descriptive compositions must not become a narrative, which means character and event should not take over or be dominant. (You can have lots of description in a story but you should have as little “story” in a description as possible.) 

Narrative compositions 

· Decide on a tense and then stick to it; do not jump between present and past. The normal narrative tense is past and those who try to write in the present usually forget to do so after a while, so it is safer to start off in the past if you are unsure. 
· Know what your last sentence is going to be before you write your first. A narrative has to build up to a climax and lead towards a conclusion which is planned before it starts or it will end lamely or incomprehensibly, or the pace will be too slow or too fast. 
· Don’t try to do too much; you can’t cover many events and many years in one short composition. Select key moments and skip over the rest, changing the pace according to the intensity of the moment. 
· Don’t try to include too many characters (generally no more than than three is best). Don’t try to give them all speech. 
· For the top band, complexity of narrative and structure is required e.g. framing the story; flashback or forward time jump; two parallel strands being brought together. 
· Use dialogue by all means (if you can punctuate and set it out correctly) but don’t overdo it. You shouldn’t turn your story into a play, nor should you dilute the effect of occasional and significant moments of speech by giving the characters trivial things to say throughout. Save speech for important moments. 
· If you do use dialogue, find synonyms for ‘he said/she said’. 
· Even narrative needs description. You need to help your reader imagine characters and places by adding significant details to bring them alive. 
· Choose to tell your narrative in first or third person and stick with your choice; do not switch viewpoint accidentally, as this is confusing for the reader. 
· Don’t end your story with ‘And then I woke up in hospital’, or ‘It was all a dream’. Try to avoid clichés of any kind, including stereotypical characters and predictable outcomes. 
· Use similes, but avoid obvious ones such as ‘as red as a rose’. Make comparisons unusual, but still apt, by giving them a moment’s thought and making them more specific e.g. ‘as red as a matador’s cape’. 
· Use plenty of interesting details to engage your reader and make them want to read on. 
· Don’t exaggerate; too much blood or too many unlikely events become ridiculous, and fear is more believable when it is mental rather than physical. 
· Use your own knowledge and experiences as inspiration. It is better to think of something that actually happened to you, or someone you know, or which you read in a book or saw in a film, than to try to make up something entirely from scratch. It will sound more convincing. You will need to adapt, embellish and exaggerate the original idea to make it relevant, fresh and memorable – just retelling the plot synopsis or giving a factual account is not likely to interest your reader. 
· Keep a balance in the different parts of the narrative. An over-long introduction reduces the effect of the middle section where things build up to a climax, and you need to leave yourself time to create a memorable ending. 
· End your narrative deliberately. Stories need a conclusion, where things are either resolved or purposely left unresolved as a cliff-hanger (though on the whole readers prefer to know how a story ended). You must not give the impression that you just stopped writing because you ran out of time, ink or ideas. 






Useful Websites


· www.englishbiz.co.uk 
· www.topmarks.co.uk  
· https://igcse-revision.wikispaces.com/Descriptive+Writing
· https://www.youtube.com/watch?v=fe1WWBrNf8M
· http://blogs.yis.ac.jp/kewt/2012/02/20/igcse-advice 

















Mark Scheme














Examples of Student Work

‘B’ Grade Question 1 Response:


‘A’ Grade Narrative:









‘A’ Grade Description:








Past Questions: Writing Compositions


Writing to describe:  Descriptive Writing

· You come across an abandoned building you never knew existed. Describe its exterior and surroundings before giving details of how you enter. Describe the atmosphere inside and everything your senses experience as you explore the building.
· Describe a place called ‘Paradise on Earth’. 
· Describe the best meal that you ever had with a group of people, including details of the place and the atmosphere. 
· You arrive at an airport or railway station to discover that there is a long delay. Describe what you see and hear, and your thoughts and feelings while you are waiting. 
· Describe the most disappointing gift you have received and your reactions at the time.
· You are in a place which you feel may be haunted. Describe the place, and your feelings and reactions.
· Describe a building, and some of the people who enter and leave it, during the short period while you are watching the entrance.  
· ‘It was all over in a moment.’ Describe what happened at that time, what you saw and heard, and your feelings.
· You arrive on an island. Write a description of your first impressions of the place and its people. 
· Describe what you see and hear from a hiding place. 
· Describe children playing with a grandparent. 
· Describe a time when you felt homesick. Where were you at the time, and what were your thoughts and feelings? 


Writing to narrate: Narrative Writing

· Write a story entitled ‘The Great Pretender’.
· Write about how an old film had been obtained secretly. 
· You see someone in a crowd whom you recognise but you can’t think why. On noticing you, the person moves away, and you instinctively follow. Write the story. 
· Write a story which begins with someone hearing an eerie and unidentifiable noise. 
· ‘The figure in the long, black coat.’ Use this as the title of a narrative. 
· Write a story which takes place in extreme weather conditions.
· ‘If only you’d told me this earlier, it would have made all the difference.’ Write a story which begins or ends with this speech. 
· Write the story of what happens when someone opens a box labelled ‘Do Not Open’. 
· You witness an incident which you are forced to get involved in. Use this idea as the basis for a narrative. 
· Write a story based on an animal that escapes. 
· Write a story called ‘The Rock’. 
· ‘The lady, her face barely visible through the thick lace veil, turned the card over to reveal...’. Begin or end a story with these words. 





Revision Strategies and Advice

1. As you read different types of texts in English, try to notice how they sound different from each other and how they compare. 
2. Practise joining simple sentences into complex sentences, using a range of connectives and participles. Above all avoid using ‘and’, ‘but’ and ‘so’. 
3. Practise varying your sentences to develop your own style. You don’t want your sentences all to follow the same formula and start in the same way.
4. Learn the correct version of commonly misspelt words which you know you are likely to need to use e.g. separate, definitely, business, opportunity, surprise, privilege. 
5. Revise direct speech punctuation. It is likely that in one or more parts of the examination you will be required to or will wish to use dialogue. Remember in particular that a change of speaker requires a change of line, and that all speech needs a final punctuation mark in addition to the closing inverted commas. Remember also that exclamations and questions that fall inside the speech are not followed by a capital letter if the sentence continues, and that commas not full stops are used to end speech unless there is no continuation to the sentence. e.g. ‘Really?’ she asked. ‘Really,’ he answered. 
6. When you are practising your writing you should try to broaden the range of the connectives you use. Be aware that there are over thirty connectives available in English for joining parts of sentences (clauses) together. Challenge a friend to see how many you can think of without looking them up. 
7. Practise persuasive writing. The exam is weighted towards this life skill in both the reading and writing papers. Support all points with proofs and think about how you might persuade your reader – for example the use of threes, rhetorical questions, direct address. 
8. Read lots of openings to stories and practise beginning the same story in different ways. You could start: by setting the scene, referring to place and time, season and weather, with description of the main character, in the middle of the action, in the middle of dialogue, with an intriguing or shocking statement 
9. Think about your narrative endings. Write a plan for a story and then experiment with different ways to end it: an unexpected twist, a return to the beginning, a happy ending, a sad ending, a cliffhanger. But DON’T end the story by waking up from a dream - that just means that as a writer you couldn’t think of an ending to explain what had happened in your story in any other way – a sure sign of poor planning! 
10. To improve your writing further, learn those little things you’ve always got wrong and never bothered to work out why e.g. the difference between it’s (it is/it has) and its (belonging to it); who’s (who is/who has) and whose (belonging to who); continuous (without stopping) and continual (with stops); uninterested (without interest) and disinterested (without prejudice); lay (with object) and lie (without object). 
11. Remind yourself of any punctuation marks of which you have never been sure. You could revise the rules for the use of the apostrophe (missing letter or possession) or the hyphen (using two words as one) or starting a new paragraph (change of time, place or topic) or commas (particularly subordinate clause). Lack of paragraphing is particularly detrimental to your mark. 
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Marking criteria for Section 1, Question 1

Table A, Writing:
Use the following table to give a mark out of 15 for Writing.

Band 1

13-15

Consistent sense of audience; authoritative and appropriate style. Fluent,
varied sentences; wide range of vocabulary. Strong sense of structure,
paragraphing and sequence. Spelling, punctuation and grammar almost always
accurate.

Band 2

10-12

Sense of audience mostly secure; there is evidence of style and fluency;
sentences and vocabulary are effective. Secure overall structure; mostly well
sequenced. Spelling, punctuation and grammar generally accurate.

Band 3

7-9

Occasional sense of audience; mostly written in correctly structured sentences;
vocabulary may be plain but adequate for the task; mostly quite well structured.
Minor, but more frequent errors of spelling, punctuation and grammar.

Band 4

5-6

Inconsistent style; simple or faultily constructed sentences; vocabulary simple;
basic structure. Frequent errors of spelling, punctuation and grammar.

Band 5

34

Inappropriate expression; the response is not always well sequenced. Errors of
spelling, punctuation and grammar impair communication.

Band 6

Expression unclear; flawed sentence construction and order. Persistent errors
of spelling, punctuation and grammar impede communication.

Band 7

The response cannot be understood.

Table B, Reading:
Use the following table to give a mark out of 10 for Reading.

Band 1

9-10

Gives a thorough, perceptive, convincing response. Reads effectively between
the lines. Shows understanding by developing much of the reading material and
assimilating it into a response to the task.

Band 2

7-8

Some evidence of evaluation, engaging with a few of the main points with
success. Uses reading material to support the argument. Occasionally effective
development of ideas from the passages.

Band 3

5-6

Reproduces a number of points to make a satisfactory response. The response
covers the material adequately, but may miss opportunities to develop it
relevantly or at length.

Band 4

3-4

Selects points from the passages rather literally and/or uses the material thinly.
Points should be connected.

Band 5

Parts of the response are relevant, though the material may be repeated or
used inappropriately.

Band 6

There is very little or no relevance to the question or to the passages, or the
response copies unselectively or directly from the passages.
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Table A, Composition: Content and structure

General criteria

Specific criteria

Descriptive Writing

Narrative Writing

Band 1 11-13 | W1: Content is complex, sophisticated | Many well-defined and developed ideas | The plot is convincing with elements of
and realistic. and images create a convincing, | fiction such as description,
W2: Overall structure is secure and the | original, overall picture with varieties of | characterisation and climax, and with
constituent parts well balanced and | focus. cogent detail.
carefully managed.

Band 2 9-10 | W1: Content develops some interesting | Frequent well-chosen images and | The plot incorporates some interesting
and realistic features in parts of the | details give an impression of reality, | features, but not consistently so: the
writing. although the overall picture is not | reader may be aware of the creation of
W2: Writing is orderly, and beginnings | consistent. suspense and a sense of climax.
and endings are satisfactorily managed.

Band 3 7-8 | W1: Content is straightforward with | A selection of relevant ideas, images | The plot is straightforward and cohesive
ideas, features and images that | and details addresses the task, even | with some identification of features such
satisfactorily address the task; some | where there is a tendency to write a | as character and setting.
opportunities for development are taken. | narrative.

W2: Overall structure is competent and
some sentences are well sequenced.

Band 4 5-6 | W1: Content consists of relevant ideas | The task is addressed with a series of | Recording of relevant but sometimes
that are briefly developed. ordinary details, which may be more | unrealistic events outweighs other
W2: Overall structure is easily followed, | typical of a narrative. desirable elements of narrative fiction.
though some constituent parts are too
long or too short to be effective.

Band 5 3-4 |W1: Content is simple, and the | Where a narrative is written, the | The plot is a simple narrative that may

presentation of ideas and events may
only be partially credible.

W2: Overall structure is recognisable,
though paragraphing is inconsistent and
sequences of sentences insecure.

recording of events may preclude the
use of sufficient descriptive detail.

consist of events that are only partially
credible or which are presented with
partial clarity.
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Table B, Composition: Style and accuracy

Band 1

11-12

Writing is consistent, stylistically fluent, linguistically strong and almost always
accurate; has a sense of audience.

W3: Consistently wide range of appropriate vocabulary.

W4: Subtle and effective sense of audience; appropriate use of varied sentence
structures.

WS5: Spelling, punctuation and grammar almost always accurate.

Band 2

9-10

Writing is mostly fluent, sometimes linguistically effective and generally accurate;
may have some sense of audience.

W3: Obvious attempt to use range of vocabulary to interest the reader.
WA4: Partial or inferred sense of audience, with appropriate sentence structures.
WS5: Spelling, punctuation and grammar mainly accurate.

Band 3

7-8

Writing is clear and competent, if plain in vocabulary and grammatical structures;
errors minor, but frequent.

W3: Occasional precision and / or interest in choice of words.
W4: Accurate if repetitive sentence structures.
W5: Minor but frequent errors of spelling, punctuation and grammar.

Band 4

5-6

Writing is clear and accurate in places, and uses limited vocabulary and
grammatical structures; errors occasionally serious.

Wa3: Plain but mostly correct choice of words.

W4: Correct use of simple sentence structures; some errors of sentence
separation.

WS5: Frequent errors of spelling, punctuation and grammar.

Band 5

34

Writing is simple in vocabulary and grammar; overall meaning can be followed,
but errors are distracting and sometimes impair communication.

W3: Words may sometimes communicate meaning satisfactorily.
W4: Frequent weakness in sentence structures.
WS5: Errors of spelling, punctuation and grammar impair communication.

Band 6

Writing is weak in vocabulary and grammar; persistent errors impede
communication.

W3: Insufficient language to carry intended meaning.

Wa4: Faulty and / or rambling sentence structures.

WS5: Persistent errors of spelling, punctuation and grammar impede
communication.

Band 7

Writing is impossible to follow. Language proficiency is lacking; incorrect
sentences; multiple errors of spelling, punctuation and grammar.
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1 Headteacher: Let's consider what these students have said. I must let the GTC know today which
finalist we have chosen.

Deputy: First of all, what about Marissa? She's said that she keeps fit, and is also a very bright
student. Both of these are qualities that the GTC asks for. Also, she's good at problem-
solving and interacting with others; I think she's a prime candidate.

Headteacher: I'm just worried about how well she will adapt to the harsh rainforest environment;
she said herself that she doesn't like bugs or snakes. She'll have to be around them,
or worse creatures, every day for twelve weeks! You've said that she keeps fit, but
if physical strength is what's important, then surely Didier would make a better
candidate.

Deputy: I think that Marissa would be able to adapt to such environment. She's said that she can

deal with her own fears, which shows that she's courageous. On the subject of Didier, out
of the three candidates obviously there's no doubt that he's the most physically fit, but I
don't think he's an all-rounder. He gives no mention here to academic achievements and the
GTC specify that the candidate needs to be very intelligent. I just don't think that Didier
fits the bill.

Headteacher: What about all his practical skills? Mapwork, fire-building, swimming, fishing,
construction and managing a team; he's done them all.

Deputy: Yes, that's true, but I don't think it's absolutely necessary to have those skills. The GTC
say that the students will be instructed in all the practical skills they will need for the
twelve weeks, so I don't think it's a major advantage for Didier to be adept at them
already.

Headteacher: Well, what about Kim then? She keeps fit and enjoys physical activities, she's shown
that she's intelligent and creative and can also get on well with others while acting
responsibly. It seems to me that she's a real all-rounder.

Deputy: You make a good point, but I have a few concerns about Kim. From her information, it
doesn't strike me that she has a great love of outdoor activities other than rock-climbing:
also the kind of intelligence needed to win a prize at the National Science Fair isn't the
same kind of intelligence you need to survive in a rainforest. I really don't think she'll
adapt well at all to the harsh, new environment. Personally, I would nominate Marissa as
the top candidate.

Headteacher: Why Marissa? The other two seem perfectly decent candidates to me, what makes

Marissa stand out?

Deputy: I think that she's proved that she's courageous, intelligent and adaptable, which the 6TC
specifically ask for. Also, I think she will work well with others and seems to be the best
at solving problems. She'll easily be able to pick up all the necessary skills and information
when she's in the rainforest.

Headteacher: You've nearly swayed me. Is there anything else that's in Marissa's favour?

Deputy: Well, participating in this challenge provides an excellent opportunity to promote the
school. Marissa says that she's proud of the school and wants to represent it in a positive
way. I'm not sure how well the other two students would represent the school, so I think
Marissa would make the best ambassador.

Headteacher: All right, you've persuaded me. I shall inform the GTC that we have nominated

Marissa.

Section 1

The candidate provides a fluent and convincing conversational style here. Details and information about the
finalists, however, are somewhat supetfficial, as aspects of fitness and survival skills tend to be listed rather
than debated. There is also the false idea that academic achievements are linked to the type of intelligence
required to survive in the jungle and this is the reason why Didier is dismissed early on. Information about
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1 Headteacher: Let's consider what these students have said. T mus let the 6TC know foday which
Finalst we have chosen.

Deputy: First of al, what asout Marissa? She's aid that she keeps fit, and s also a vry bright
Student, Both of these are qualiies that the GTC asks for. Also, she's good af prablen-
Solving and interacting with others:  think she's  prime condidate.

Headteacher: Tm just warried about how well she will adapt fo the harsh rainforest environment:
she soid herself that she daesn't like bugs or snokes. She'l have 1o be around ther,
or wrse creatures, every day for twelve weeks You'e said that she keeps fif, but
if physical strength is what's inportant, hen surely Didier would make @ better.
candidae.

Deputy: T think that Marissa would be able 1o adapt 1o such enviranment, She's sid that she can

eal with her oun fears, which shows that she's courageous, On the subject of Didier, out
of the three condidetes bviously there's no doubt that hes the most physically fit, but T
ont hink he's an ll-rounder. He gives no mention here fo acadenic achievements and the
GTC specify that the candidate needs to be vry infelligent. T ust dorit hink that Didier
fits the bill,

Headteacher: What about all his practical skils? Mapwark, fire-building, swinming, fishing,
construction and managing a ean: he's done them il

Deputy: Yes, that's true, but T don' think i's absolutely necessary fo have those skis, The 6TC
ey that the students will be instructed n oll he practical skils they will need for the
fuelve weeks, so T don't think ifs o major advantage for Didier o be adept af them
already.

Headteacher: Well,what bout Kin then? She kezps fit and enjoys physical actiitis, she’s shown
that shes intelligent and creative and can also get on well with athers while acting
responsibly. Tt seems fo me thet shes areal al-rounder.

Deputy: You make a good point, but T have  few concerns about Kim. From her information, it
doesn' strike me That she has a great love of outdsor activities other than rock-clinbing:
also the kind of inteligence needed to win c prize at the National Science Fair isnt the
some.kind of intellgence you need fo survive in  rinforest. T really donit Think shell
adapt wel at ll o he harsh, new environment. Persanally, T would ominate Marissa as
the top condidate

Headteacher: Wy Marissa? The ofher fwo see perfectly decent condidates fo me, what makes
Marissa stand out?

Deputy: T think fhat she's proved that she's courageous, infelligent and adaptable, which the GTC
specificaly ask for. Also, T think she will work well with others and seems 1o be fhe best
at solving problens. She'l easiy be cble 1o pick up all the necessary skils and infornatian
when she’s in the rainforest,

Headteacher: Youve nearly swayed me. T there anything ele that' in Marisss fovour?

Deputy: Well, participating in his challenge provides an excellent opporfurity fo promate the
chool, Marissa soys that she’s proud of the school and wants to represent it in @ ositive
way. Tm ot sure how well the ather two students would represent the schao, 5o T think
Marissa would make the best ombassodor.

Headteacher: Al right, youve persuaded me. I shall inform the GTC that we heve nominated

Marissa.

Section 1

Th candidato provides a luent and comvincing conversatonalstyle hre. Dolails and inormaton about the
finalss, however, aro somewhat superiil 35 aspects of finess and survvalskils fond 10 b fsed rathor
than debatec. There is also the fase e that academic achievements aa inked to the ype of itellgence
roquned o suive i the junple and thia is the reason why Didior a diemissed serly an. fammation about
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4. (a)

As they looked in the mirror they were amazed to find two completely different people
smiling back at them. The genetic alteration had worked perfectly on the two fresh-faced
recruits, changing their DNA fo that which was deemed suitable by the Human Army. Their
smiles wore off as quickly as the anaesthetic did, and both men now realised what they had
become - no longer individuals, but templates, only recognisable as different by the differing
numbers branded upon their shoulders.

Private B617 was still feeling the after-effects of the treatment as he was carted into
the adjacent room and his service uniform was being fitted roughly onto him. His mind
wandered to the past, to a time before his name was a letter followed by three numbers, to a
time when he was Harry Elson, a farmer back on his homeworld. The day was hot and lazy, and
his beautiful, fair-haired wife was beckoning him inside from the bright yellow cornfield as the
golden-orange sun faded in the sky. He remembered a helicopter, and a military-looking man
greeting him. Something about a war against a race from far away, something about intervening
after a neutral planet had been invaded, something about doing his duty. Everything after that
blurred and mixed together in a swirl of colour.

Private B617 woke up from his daydream to find himself gripping a combat rifle in a
helicopter amongst a group of identical faces. Outside, the lashing rain bounced off the flying
helicopter, and in the distance there was the muffled crackling of gunfire. B617 noticed that
he was being addressed; a figure with a white stripe down his shoulder-pad was bellowing
orders against the cacophony of noise outside. He was saying they had thirty seconds until
their drop, and their objective was to assist in resisting an enemy counter-attack in this area.
After a brief pause, the order came.

"Drop!"

The helicopter side-door was flung open and one by one, each soldier hurled themselves
out into the darkness.. The noise hit B617 like a wave. All around him was gunfire, screams,
groans, death. As one, the soldiers opened up their parachutes and glided down to the scarred
battlescape below them. He landed behind the charred wreck of a helicopter, next to a soldier
who seemed agitated and was frantically attending to a stream of red on his arm. Getting back
to the task in hand, B617 looked up from the wreck, whipped out his combat rifle and began
firing blindly at dim specks of black against the tormented sky. Suddenly he felt a searing pain
in his chest and bent double as if he had received a blow to the stomach. His head fell down
onto the soft, wet earth as his chest stained it red. With his last ounce of strength, he looked
up.

In front of him was his sweetheart, her long, flowing hair almost shimmering against the
orange sky. The bright yellow corn was swaying from side to side in the cool summer breeze and
all was quiet. Harry smiled and then collapsed from exhaustion. Amidst the chaos and
bloodshed all around him, he allowed his eyes to close. Like the retreating tide, Harry slowly
lost consciousness and another number quietly faded away.

Section 2

This is an excellent piece of writing and an example of a first class narrative completed under exam
conditions. The initial quotation blends in beautifully to a futuristic setting in which men have become
‘templates, only recognisable as different by the differing numbers branded upon their shoulders’. Referring
to ‘a stream of red on his arm’ and ‘firing blindly at dim specks’ effortlessly underlines the fact that the soldier,
and the others, do not recognise what they are doing as they are now non-human. Flashback is beautifully
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45 they locked in the mirrar they were amazed o find two complefely different people
Smiling bock at them. The genatic alteration had worked perfectly on the fwo fresh-faced
recruits, changing their DNA fo that which wes deemed suifable by the Human Army. Their
Smiles wore off as quickly as the anaesthetic did, and both men now realised what they had
become - no onger individuals, but templates, only recognisable o cifferent by the differing
rumbers branded upon their shoulders.

Private 8617 was still feeling the after-effects of the freatment as he was carfed info
the adjacent room and his service uniform was being fitfed roughly anto him. His mind
wandered 1o the past, o @ fime before his name was o leter follwed by three numbers, fo o
#ime when he was Harry Elson, o farmer back on his homeworld. The day was o and lazy, and
his beautiful, fair-hired wife was beckoring him inside from the bright yellow cornfield as the
golden-orange sun foded in the sky. He remembered o helcopter, and @ miltary-looking man
greeting him. Something abalt a war agains  race from for away, something cbout infervering
after o neutral planet had ben invaded, something about doing his duy. Everything offer that
blurred and mixed together in a sirl of colour.

Private 8617 wake up from his doydream o find hinself gripping @ combat rifle in o
helicopter amongst a group of identica faces. Outside, the lashing rin bounced ff the flying
helicopter, ond i the distance there was the muffled craciing of gunfire. B6L7 roticed that
he. wes being addressed: a figure with o white stripe down his shoulder-pad wes bellowing
orders against the cacophony of noise outside. He wes soying they hed thirty seconds untl
their drap, and their abjective was fo assst in resisting an enemy counter-attack in his area
After a brief pause, the order came.

“bropt”

The helicapter side-door was flung open and o by one, each soldier hurled themseives.
out into the derkness. The ase it B617 like a wave. All around him was gunfie, screams,
groans,death. As ane, the soldiers opened up ther parachutes and glided down fo the scarred
battlescape belaw the. He landed beind the charred wreck of o helicopter, next fo @ soldier
ho seemed gitated and wes franticaly atfending 1o o stream of red on his arm. Geffing back
10 the fask in hand, B617 locked up from the wreck, whipped out his combat rife ond began
Fiing blindly at dim specks of black ogains the formented sky. Suddenly he felf a searing pain
i his chest and bent double as if he had received a blow o the stomach, His head fell down
onto the sof1, wet carth as his chest stained i red. With his lst ounce of strength, he looked
@

Tn front of him was his sweetheart, her long, flowing hair clmost shinmering agains? the
orange sky. The bright yellow corn wes swaying from side fo side in the coel summer breeze and
all was quiet, Horry smiled and then collgpsed from exhaustion. Amidst the chaos and
bloadshed ll around i, he allowed his eyes to close. Like the retreating fide, Horry sowly
lost consciousness and another number quietly faded away.

Section2

This s an excollon piece of wling and an example of 3 fist class naratve comploled undar oxam
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tomplate, only recogrisabio as dferon by the ifring numbars branded upon ther shouldors” Reforing
0" stroam of od on his am’and ing bl at dim spocks: ffrlassly underines th fact Iha the sodir,
and the others, do not recognise what they are doing as they are now non-human. Flashback s beautiuly
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Mark: 8 (reading) + 8 (writing)

3a)

Mud. Deep, thick mud. It surrounded me, it stifled me, there was no way out. The trench
was slowly filling up with stagnant water, filling my already soaking boots, seeping through into
my trench-foot ridden feet mocking me, giving me no chance to run. The crimson clay floor lay
waiting below me, the blood of my comrades flowing through, begging me to join, fo be the next
lucky soul to be dead, to end this hell. T had gotten used to the smell of odour and bad feet
along time ago, but there was a new smell that hung in the air, a dank, dark smell that only a man
devoid of all hope can smell. Fear. Fear clung o me like a weeping child in those last few hours of
my life, and it overcame me. I broke down in great tears, the salty drops giving a reassuring tang
to my mouth, and as I lay hudled in my tomb, the dark veil of death covered me like a shroud. My
legs suddenly felt warm, I had urinated myself like a small child. The smell hit me and instantly T
sobered. I looked down at my dark green uniform, covered in mud and remembered my purpose.
With a sudden surge of confidence I sought to relinquish my deep cave of dark emotion and peer
over the top. Immediately the chatter of guns sparked to life and I dived back down again. I had
been hit in the shoulder.

A paradox of pain swept through me and I wished for all the world, to die, T wished to
embrace death as an old friend and let him lead me away from my prison. But I was not be so
lucky. I lay, trapped in my muddy hell, the world swimming before me. I could make out the sound
of heavy machinery, roaring into life and the deep barks of soldiers everywhere shouting and
yelling over the noise. Men were everywhere, men in grey uniforms. The enemy.

A strong smell of metal hit me, and I knew straight away it was the smell of old blood. T had
fallen into a puddle of it, mixed with water the liquid ran over me as I started to gasp for air. I
felt claustrophobic and trapped, panic hit me and I lashed out through the puddle, kicking,
punching and cursing. I felt betrayed, betrayed by my own people. My country didn't care about
us, the endless deaths that occurred meant nothing to the heartless villains. The walls of mud
seemed to close in on me, getting smaller and smaller, taking away my longed-for air and I swam
in and out of consciousness.

A low whine started, getting louder and louder. It was a cluster bomb. As I opened my lead-
like eyes I saw it, my savour, I was calm. The whistle became intolerable, then it hit.

Section 2

This is a powerful response as it evokes the sense of being trapped in both a physical and emotional way as
the soldier hears the enemy coming, yet desires to escape from the horrors surrounding him. Although it has
a narrative structure, there is a strong descriptive focus throughout. The details are immediate and powerful
at times, such as ‘fear clung to me like a weeping child’ and the ‘deep barks of soldiers everywhere’. The
climax is extremely well handled and works well as a release from the build up of tension and horrific
surroundings.

The sense of audience is strong throughout, although in a bid to keep a continuum of detail and emotion,
there are a couple of instances of sentence control errors.

Mark: 12 (content and structure) + 10 (style and accuracy)
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30)

Mud. Deep, thick mud. Tt surrounded me, it stifled me, there was no way out. The trench
was siowly filing up with stognant water, fillng my already soaking boots, seeping through nfo
my trench-foot ridden feet macking me, giving me no chance 1o run. The crimson cloy floor ley
wating below me, the blaod of my comrades flowing through, begging me 1o jin, 1o be the next
lucky soul 1o be dead, o end this hell. T had gotfen used to the smell of odour ond bad feet
along time ago, but there wes o new smell that hung in he ai, o dank,dork smell that only @ man
devoid of al hape can smell. Fear. Fear clung 1o me like a weeping child inthose lat few hours of
my life,and it overcame me. T broke down in great tears,the saly drops giving  reassuring fang
10 my mauth,and e T loy hudied in my o, he dork vilof death covered me like a shroud. My
legs suddenly fet worm, T had urinated myself like o small chil, The smell hit me and nstontly T
Sobered. T laoked down af my dark green unifarm, covered in mud ond remenbered my purpose.
With o sudden surge of confidence T sought to relinquish my deep cave of dark emtion and peer
over the fop. Emmediately the chatter of quns sparked o lfe and T dived back down ogain. T had
been hit n the shouder,

A paradox of pain swept through me and T wished for all the werld, o die, T wished fo
embrace death as an old friend ond let him lead me away from my prison But T was ot be so
lucky. T ey, trepped inmy mudely el the world swimming befaore me. T could make out the sound
of heavy machinery, rasring inf life and the deep barks of soldiers everyuhere shouting and
yellng ver the roise. Men were everywhere, men ingrey uniforms, The enemy.

& strong smell of metal it me, and T knew treight owcy it ws he smellof ld blood. T had
falleninto & puddle of i, mixed with woter the liquid ran over me as T started to gasp for air, T
felt cloustrophabic and trapped, ponic it me and T lashed out through the puddle, kcking,
punching and cursing. T felt betroyed, betrayed by my own people. My country did' care about
s, the endless deaths that occurred meart nothing fo the heartless vilains, The walls of mud
Seemed o close inon e, getting smallr and smallr, faking awey my longed-for air and I swam
inand out of consciousness.

4 low whine storted, getting louder and lauder. It was a cluster boms. As T opened my lead-
like eyes I sawit, my savour, £ wes com. The whistle became infalrabe, then t hit,

Section2

This s & powertul rasponso s i ovoks the sensa of boing trappd n bolh  physicaland smolional ay as
tho soldar hears tho snemy coming. yo desies 10 95capo from tho horors sumounding him. Alhouh i has
 naatie Suucture, hers & 8 SR descrpive focus raUghout. The detais ar immedia and powert
at limes, such as foar clung to ms Ik & wooping chid and the doep barks of sodirs everywhero” Tho
Clmax 1 extromely woll hanied and works wll a5 2 release from the buld up of tensian and horfc
Suroundings.

The sense of audience s sifong throughou, athough n a bid to keep a continuum of detail and ermotion,
thor aro 3 coupl of mstances of sentonce conirl rors.

Mark: 12 (content and structure) + 10 (style and accuracy)
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